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THE TEACHER'S LETTER BOX
Dear Letter Box:
Please send me a list of books that will
be most helpful in teaching the fifth grade.
My family situation has cleared up and I
am back on the job this winter. 1 feel a
little rusty and a little bit afraid of the New
Curriculum. I want to know how you ever
get activities going. How do you teach
reading, writing, and arithmetic a la the
New Curriculum?
I do thank you so much for this favor.
Eleanor Martin
Dear Eleanor:
I believe you will find each of the following books a real help in working with fifth
grade children.
1. Fifteenth Yearbook—Elementary
School Principals, "Personality Development of the Elementary School Child." N.
E. A., Washington, D. C. $2.00.
Your real problem is understanding the
individual child so that you can give him
the proper guidance. Nothing else is worthy
of that term we use so glibly, teaching.
For teaching should educate or lead out;
that is what the Latin educo-educare means.
I know of nothing else that will give you as
sound a viewpoint and as practical an approach as this yearbook. Buy it and ponder
it thoroughly.
2. Gustin and Hayes, Activities in a
Public School. University of North Carolina Press, Chapel Hill, N. C. $2.00.
Two county supervisors wrote this book
after working out an activity program with
their teachers. You can see that they know
just how teachers feel about getting activities started. They discuss the problem in a
common sense sort of way that gives you
confidence in your own ideas and those of
your children. Incidentally, you'll find some
sound suggestions about carrying on activities as well as initiating them.
3. Hildreth, Learning the Three R's.
Educational Publishers, Inc. Minneapolis.
$2.40.
Miss Hildreth is psychologist for the
Lincoln School of Teachers College. She
realizes that the Three R's have a legitimate
place in child life and points out how to
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teach them so that they contribute to his
development rather than merely give him
skill. In other words, here is the best answer I know to your request for something
in line with the Virginia program.
4. Monroe and Backus, Remedial Reading. Houghton Mifilin Company. Boston.
$1.40.
A monograph reporting the work done in
remedial reading in connection with the
Washington, D. C., experiment in character
education. It is so complete and clear that
you will be eager to get at those poor readers in your own room.
5. Thirty-Sixth Fcorhoo^—National
Society for Study of Education, "The
Teaching of Reading." Public School Publishing Company, Bloomington, 111. $1.75.
Do you remember how we used to discuss the Twenty-Fourth Yearbook, "The
Report of the National Committee on Reading"? Well, here is the Society's second
report, "The Teaching of Reading." And
unless I miss my guess, it will be as potent
a force as its predecessor in improving
reading instruction. It is a complete treatise
on reading with stress on the social values;
that is, it sees reading as a part of living.
Every teacher should read this book and, if
possible, own it.
You have too much common sense to try
to copy a unit worked out by someone else.
But reading descriptive reports of activities
does suggest things you and your children
can do. The one best book of this kind for
upper grades is Major Units in the Social
Studies, written by Waddell and others and
published by John Day Company, New
York. $3.50. It gives a detailed account of
three units, one fourth grade, one fifth
grade, and one sixth grade. This will fit
right in with Gustin and Hayes, showing
you clearly how activities arise, how they
work out, how the tool subjects are needed,
and how to evaluate them.
Do you have a teacher's section in your
county library? If so, you will probably find
some of these books there. If not, you
might get some of the teachers in your
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school to go in with you, each buying a
book and then sharing with others.
After you do some reading you may have
some questions to ask. Write me, or come
around for a talk at the Annual College
Homecoming in March.
Dear Letter Box;
I am teaching in my home county. In our
teachers' meetings we each have a question
to answer. My question for our next meeting is, "Should music appreciation be taught
at a regular period each day or at a time
when the children become restless and inattentive ?"
I think it should be taught at a regular
period, but I would appreciate your help in
answering the question.
Susan Jones
Dear Susan:
Restless children often need the calm and
relaxation that soft music brings. That is
why primary teachers usually play the victrola during rest periods. But this is not
music appreciation. In appreciation the aim
is enjoyment and always enjoyment at a
higher level. Now to enjoy music one must
listen, really listen in an active way. And
that sort of listening is not best done when
one is worn out or restless.
Again music appreciation involves other
things besides listening—anything which
increases the value attached to music is
building appreciation. So we use stories
or poems about the musician or related to
the theme of the music. We study musical
instruments and build simple ones. We
compose songs or other little pieces when
we need them in our group living or just
for the sheer joy of self-expression. Surely
this is not the work of tired children. Nor
is it any more restful than similar work in
other subjects such as art or dramatics.
But to say that music appreciation is not
a relaxation exercise does not imply that it
is best scheduled at a "certain time" every
day. A better way is to determine how
much time is to be given to music appreciation each week. Then this time can be used
when the mood is suitable or when there is
something special to be enjoyed.
Best wishes for the speech.
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THE READING TABLE
PRIMARY EDUCATION IN RUSSIA
Nursery School and Parent Education in
Soviet Russia. By Vera Fediaevsky in collaboration with Patty Smith Hill. New York:
E. P. Dutton & Co. 1936. 265 pp. $2.50.
No one person has done more for the
happiness, welfare, and understanding of
young children than Patty Smith Hill, Professor Emeritus of Education at Teachers
College, Columbia University. While she
has not done much writing herself, her influence is far reaching. She has inspired
those who have worked under her guidance
and direction to share with those not so
fortunate the results of their labors. In
1929 Miss Hill with a group of educators
from America, England, China, Japan and
Australia visited Soviet Russia at the formal invitation of Anitoli Vasilievich Lunacharsky, Commissar of Education. Madam
Fediaevsky, one of the outstanding leaders
in the education of young children, made
it possible for them to see the work done
in Russia. As Miss Hill said, "We were allowed absolute freedom to come and go, to
investigate and draw our own conclusions
regarding what we saw; and criticisms were
largely sought."
This book, then, is the result of that visit.
Madam Fediaevsky says that without Miss
Hill's "constant encouragement, unfailing
interest, untiring and invaluable assistance,
this book would never have come into existence."
The slogan "Women and children first"
is supplanted by "Infants and mothers first"
in Soviet Russia. At a railway ticket-office
where a long line of people may be waiting,
the mother with a young child is always
given first place.
Soviet Russia is the "only country that is
building up socialism, planning the whole
work on this basis, making efforts to build
an educational system capable of training
children for a new social order." It has
gone far in setting up laws for the protection of women and children. Five outstanding ones follow: (1) "A woman cannot be
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